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1. Rationale and Aims 

On average, pupils in the North East of England make up 4.7% of all pupils in the UK
i
. 5.8% of 

pupils in the North East achieve AAA or better at A-Level, which is the usual academic 

requirement to enter an Oxbridge university. This is better than Scotland, Wales, and the 

West Midlands
ii
.  

 

In the period 2017-2019, 803 applications from pupils in the North East of England were 

made to Oxford University (2% of total UK applications to Oxford). This is the lowest of any 

area in mainland UK. Of those 803 applications, 192 offers were made, and 162 pupils met 

the conditions of those offers. Therefore, 2% of Oxford pupils in this time period were from 

the North East. This is the lowest of any area in mainland UK
iii

.  

 

In 2019, 323 applications from pupils in the North East were made to Cambridge University 

(2.6% of total UK applications to Cambridge). This is the lowest of any area in England. 113 

offers were made, and 86 pupils met the conditions of their offer, therefore making up 3.2% 

of Cambridge’s 2019 cohort. Again, this is the lowest of any area in England
iv
.  

 

In the period 2017-2019, yearly applications (successful or otherwise) from Teesside state 

sixth form providers were so low that they were considered too statistically insignificant to 

be given specific numerical entries on Cambridge’s own admissions analysis
v
.  

 

For context, pupils in the South East of England make up 15.7% of all pupils in England, but 

the South East makes up 22.1% of all admissions to Oxford and 20.9% of all admissions to 

Cambridge. Pupils in Greater London make up 10.6% of all pupils in England, but also make 

up 26.9% of all admissions to Oxford and 27.1% of all admissions to Cambridge.  

 

This focus on Oxbridge attendance is illustrative and indicative of a wider problem, rather 

than the sole focus of More Able and Talented provision in school. Evidently, pupils in the 

North East are no less capable of attending top universities than pupils elsewhere in the UK. 

Although in certain areas there may well be issues surrounding socio-economic deprivation, 

the glaring issue is not ability but preparedness and aspiration/expectation of going to a top 

university. A perfect example of this is that Oxford University spends £8m per year on 

outreach projects, summer schools and support schemes, but between one half and two 

thirds of pupils in the North East who achieve the academic requirements to go to an 

Oxbridge university do not even apply. 

 

Given these statistics and the fact that Our Lady & St Bede Catholic Academy has historically 

excellent Progress 8 and Attainment 8 scores (in part due to some very academically able 

pupils), it is imperative that, regardless of a lack of a sixth form attached to the school, 

pupils in the school should be encouraged to apply to top universities. This process must 

include increased cognitive challenge (i.e. approaches to curriculum and pedagogy which 



   

 

optimise the engagement, learning and achievement of very able young people, rather than 

allowing able pupils to coast) and opportunities to develop their cognitive abilities outside 

the regular curriculum. This process must also begin at Key Stage 3, a phase of education 

often ignored with regard to More Able and Talented pupils
vi

. Pupils must also be aware of 

their designation as a More Able and Talented pupil, as well as the responsibilities and 

opportunities this entails.  

 

Therefore, it is evident that the school needs a clear, coherent, and effective programme 

regarding More Able and Talented pupils
vii

 and also has a moral obligation to aim to achieve 

five benchmarks: 

 

1. Staff have an in-depth understanding of who More Able and Talented pupils in the 

school are, the key characteristics of More Able and Talented pupils, and suitable 

provision for More Able and Talented pupils;  

2. Pupils enjoy their education because the level of cognitive challenge through the 

regular curriculum is increased; 

3. Pupils are provided with occasions where they can pursue opportunities to increase 

their passion for, knowledge of, and abilities in the subject or subjects they love; 

4. There is an improvement in pupils’ aspirations and/or expectations of going to a top 

university; 

5. Pupils receive sufficient preparation for applications to, and interviews for, top 

universities.  

 

2. Definitions 

1. More Able 

More Able pupils are pupils identified as being exceptionally academically able 

across most English Baccalaureate (EBacc) subjects. These pupils will display 

characteristics including
viii

 
ix
 
x
, but not limited to: 

 Greater processing speed for both simple and complex tasks; 

 More thorough problem solving using a wider array of strategies; 

 Using more metacognitive strategies; 

 Sustaining attention; 

 Employing superior memory and more efficient retrieval processes; 

 Advanced abstracting and generalising; 

 Learning with less direct teaching; 

 Engaging in and enjoying effortful, cognitive endeavours  

 Seeking out more cognitively challenging work and/or becoming distressed 

by work which is felt to be too easy. 

 

2. Talented 

Talented pupils are pupils identified as having a talent in a specific subject area or 

areas, measured by criteria unique to those departments.  



   

 

 

 

3. Dual or Multiple Exceptionality (DME) 

DME pupils are pupils considered to have high learning potential alongside a special 

educational need because of a learning difficulty or disability. Some pupils who fall 

into this category may also fall into the ‘More Able’ or ‘Talented’ categories. If not, 

provision for DME pupils is covered by the school SEND provision.   

 

3. Identification 

1. More Able 

More Able pupils will be identified through ‘hard’ data, including the Cognitive 

Abilities Test (CAT4) scores, Key Stage 2 SATs (English Reading, English Grammar, 

Punctuation, Spelling, and Maths) scores, and wherever possible, NGST and NGRT 

scores. This is to ensure that pupils identified as More Able are done so through the 

use of non-subjective criteria. Provision for More Able pupils will be co-ordinated by 

the Assistant Headteacher (see Section 4.1).  

 

2. Talented 

Talented pupils will be identified on a departmental basis. The identification criteria 

for each department is therefore unique to each department, however each 

department must have a clear rationale and/or criteria by which to classify a pupil as 

Talented. Provision for Talented pupils will be co-ordinated by the nominated 

departmental MAT Co-ordinator (see Section 4.2).  

 

4. Systems and Implementation 

1. More Able 

a. Communication of Identification 

i. Communication to parents and the pupil in question should take place 

as early as possible in a pupil’s time at school. 

ii. Parents should be aware of the criteria their child has met in order to 

be deemed More Able and what the provision on offer for their child 

is. 

iii. Parents should be aware of how they can support a More Able pupil. 

iv. Parents will be asked to keep the school informed of any address 

changes when their child is in Year 12 and Year 13 (and therefore no 

longer at the school) so that pupils can be supported with university 

applications (see Section 4.1.g). 

v. More Able pupils should also be aware of the criteria they have met 

to be deemed as such. 

vi. More Able pupils should also be aware that they are required to 

engage with cognitive challenge activities (see Section 4.1.c) as part of 

their More Able provision. 



   

 

vii. In the first instance, More Able pupils and their parents will be invited 

to an information evening hosted by the Assistant Headteacher, who 

will explain the rationale and intricacies of the More Able provision.  

b. Mentoring 

i. Pupils identified at More Able will be asked to nominate three 

members of staff they would be happy to be mentored by (with the 

intention that they will be mentored by one of the three 

nominations). 

ii. Relevant staff members will then be approached in order to match 

More Able pupils with mentors, without overburdening any member 

of staff with too many mentees. 

iii. More Able pupils identified as Oxbridge candidates will be mentored 

by the Assistant Headteacher. 

iv. Mentoring sessions will therefore be with suitable mentors
xi
 and 

structured in order to help pupils find solutions to obstacles 

preventing them from reaching their potential or making the most of 

the school’s ‘Super-Curricular’ offer (see Section 4.1.d). 

c. Cognitive Challenge  

i. Each department will include three tasks in each scheme of work that 

are designed to increase the level of cognitive challenge for More 

Able and Talented pupils.  

ii. Cognitive challenge activities will take one of three forms, depending 

on which is the most appropriate to the chosen task: 

1. Where there is more than one method of completing a task, 

pupils cannot use the most simple method. 

2. Information that can be used to complete a task is removed, 

or its use restricted. 

3. Pupils must transfer information so that it is used in a new 

context. 

iii. Cognitive challenge activities cannot restrict pupils’ use of key or 

subject specific vocabulary. 

iv. All pupils identified as More Able will be required to complete 

cognitive challenge activities. This will have been communicated to 

them in advance (see Section 4.1.a.i.).  

d. ‘Super-Curricular’ Offer 

i. First and foremost, the school’s Super-Curricular offer is not the same 

as the school’s Enrichment offer. It is a programme by which More 

Able pupils can more easily demonstrate to potential Oxbridge, 

Russell Group and N8 universities their love of their chosen subject(s). 

ii. Super-Curricular activities will include, but are not limited to: 

1. Additional GCSEs; 

2. Visits/trips; 

3. Residentials; 

4. Oxford Union style guest speakers / Q&A sessions; 



   

 

5. Reading six identified books around a chosen subject (and 

being able to articulate their thoughts on those books); 

6. Additional projects; 

7. Etc. 

e. Projects 

i. Where appropriate and possible, More Able pupils will be given 

projects to complete either outside of school hours, or during 

timetabled lesson time. With regard to the latter, More Able pupils 

will be removed from their class for a set period of time and given 

research projects to complete.  

f. ‘Mocksbridge’ interviews 

i. During Year 11, More Able pupils will be invited to take part in a mock 

Oxbridge application and interview to begin to familiarise themselves 

with the interview process.  

g. Return to school 

i. More Able pupils will be invited back to Our Lady & St Bede during 

Year 12 and Year 13 to provide increased support (on top of the 

support that the sixth form provider is already providing) with regard 

to university applications and interviews. The Assistant Headteacher 

will be responsible for writing to these pupils and their parents and 

arranging appointments.  

 

2. Talented 

a. Communication of Identification 

i. Communication of a pupil’s inclusion on a Talented register should 

take place as soon as the department in question has identified them 

as being a Talented pupil. 

ii. In the first instance, a pupil’s inclusion on a department’s Talented 

register should be communicated in writing, with a breakdown of the 

criteria that has been met and the provision that is therefore on offer 

(see Section 2.b).  

b. Provision 

i. Provision for Talented pupils will depend on the department(s) the 

pupil has been identified as being talented in (see Section 3.2). 

ii. Departments will need to establish what their offer is for Talented 

pupils (see Section 5.3) and each department’s MAT Co-ordinator will 

be responsible for encouraging pupils to take this offer up (see 

Section 5.4). 

iii. Each departmental offer should be designed with entry into university 

in mind (i.e. the offer should contribute towards the identified pupil(s) 

being in a strong position for any university application for that 

subject).  



   

 

iv. Pupils identified as Talented are also expected to complete cognitive 

challenge activities in the subjects where they have been identified as 

such.  

v. Examples of departmental Talented pupil provision may include, but is 

not limited to: 

1. Additional GCSEs linked to the subject; 

2. Additional projects (e.g. set through Teams) which would 

allow a pupil to study aspects of a topic that there would not 

normally be time to study; 

3. A specialised calendar of events for Talented pupils to 

participate in; 

4. Participation in extra-curricular activities (e.g. shows, sports 

events, choir, etc.); 

5. Allowing pupils to work on subject matter which would 

typically be for older pupils, in order to access broader 

knowledge and develop more sophisticated thinking and 

reasoning skills; 

6. Partnerships with other schools or external organisations, for 

example regional or national contests;  

7. Etc. 

 

5. Responsibilities 

1. Teachers 

a. All class teachers have a responsibility to ensure that cognitive challenge 

activities are planned into lessons so that they appear three times per 

scheme of work. 

b. All class teachers have a responsibility to ensure that there is generally an 

appropriate level of cognitive challenge for More Able and Talented pupils in 

the class. 

 

2. Heads of Department 

a. Heads of Department have a responsibility to ensure that cognitive challenge 

activities are planned into department schemes of work. 

 

3. Departments 

a. Departments have a responsibility to have an agreed criteria that a pupil 

needs to meet in order to be considered Talented in their subject area(s).  

b. Departments have a responsibility to offer some form of Talented provision. 

c. This criteria may become more complex for each year group. 

 

4. Department nominated MAT Co-ordinator 

a. The department should appoint a MAT Co-ordinator. 



   

 

b. The MAT Co-ordinator in each department is responsible for collating the 

names of pupils that have been identified as Talented (the ‘Talented 

register’) and encouraging those pupils to take up the department’s Talented 

offer.  

c. The MAT Co-ordinator in each department is responsible for communicating 

the Talented register and the department’s Talented offer to the Assistant 

Headteacher. 

 

5. Mentors 

a. Mentors have a responsibility to meet with their mentees at regular, defined 

intervals. 

b. The role of a mentor is to emphasise to their mentee how able they are and 

much they can achieve. 

c. Mentors have a responsibility to ensure that mentoring sessions are 

focussed, solutions-based and result in SMART targets.  

 

6. Assistant Headteacher 

a. The Assistant Headteacher is responsible for mentoring potential Oxbridge 

candidates in each year group. 

b. The Assistant Headteacher is responsible for the organisation (including 

appropriate delegation) of the school’s ‘Super-Curricular’ offer. 

c. The Assistant Headteacher is responsible for communicating a pupil’s 

identification as More Able and/or Talented to the pupil and their parents, 

including parental information evenings.  

d. The Assistant Headteacher is responsible for the ‘Mocksbridge’ interviews 

and pupils returning for additional support in Years 12 and 13.  

 

6. Co-ordination and Monitoring 

Co-ordination of the school’s More Able and Talented provision is the responsibility of the 

Assistant Headteacher. The Assistant Headteacher will liaise with departmental MAT Co-

ordinators on a half termly basis.   

 

Inclusion in or exclusion from More Able and/or Talented cohorts is not necessarily 

permanent, as talents and abilities emerge at different times during a pupil’s development. 

All pupils will be monitored in line with the school’s assessment policies and data collections 

to help inform whether a pupil should be removed from or added to a More Able and/or 

Talented register. 

 

7. Support and CPD 

The school is a member of the National Association for Able Children in Education (NACE). 

Membership to NACE entitles staff to additional CPD and research, which will be made 

available to staff through the ‘More Able and Talented’ section of Sites. NACE also provides 



   

 

a More Able and Talented Identification Tool for departments that require support with 

their Talented criteria. 

 

A long-term aim is to complete NACE’s Challenge Development Programme and apply for 

accreditation for the Challenge Award. This will be dependent on the school’s progress 

against NACE’s Challenge Framework criteria. 
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